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Internships have become a neces- 
sity for mass communication students 
making the transition from college to 
career. Researchers note this necessity: 
Kosicki and Becker (1995) report that 
80 percent of journalism and mass com- 
munication undergraduates serve as 
interns. Rowland (1994) found that an 
internship is the “deciding factor” for 
most entry-level jobs, and Horowitz 
(1997) found that students’ assessments 
of internship quality are significant pre- 
dictors of future job satisfaction. 
Mass communication programs 
recognize this necessity with most as- 
sisting students in locating internships 
(Basow & Byme, 1993) and many offer- 
ing academic credit. The Accrediting 
Council on Education in Journalism and 
Mass Communications (ACEJMC) rec- 
ognizes the legitimacy of internship 
credit, allowing credit for up to 10 per- 
cent of a student’s course work 
(ACEWC, 1997). However, there is little 
empirical evidence to assess the qual- 
ity of internships, to provide schools 
with predictors of quality internships, 
or to determine the relative importance 
of various predictors in assuring suc- 
cessful internships. 
This study deals with such evi- 
dence. Its purpose is to assess the rela- 
tionship between two sets of linearly 
related variables: predictors of intern- 
ship success and outcomes of success- 
ful internships. The characteristics of 
advertising and public relations interns 
and their internships are used as pre- 
dictors. Interns’ evaluations of the suc- 
cess of their internships are used as 
outcomes, or criterions. Focusing on the 
nature and strength of the relationships 
between predictors and outcomes, this 
study seeks to determine what needs to 
occur during an internship in order for 
beneficial outcomes to be realized. 
Predictors 
Six important predictors of in- 
ternship success are suggested in the lit- 
erature. These include: (a) academic 
preparedness, (b) proactivity/aggres- 
siveness, (c) positive attitude, (d) qual- 
ity of worksite supervision, (e) organi- 
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zational practices and policies, and (0 
compensation. 
Academic preparedness. Several 
researchers note that successful interns 
are well prepared academically (Basow 
& Byrne, 1993; Beard, 1997; Campbell 
& Kovar, 1994). For many programs, 
academic preparation includes a spe- 
cific number of completed credits, in- 
cluding a number of mass communica- 
tion courses with an acceptable grade 
point average. Bourland-Davis, Graham 
and Fulmer (1997) note that interns 
should at least have “an understanding 
of the field, its key concepts, and basic 
technological skills, especially writing” 
The importance of academic pre- 
paredness is emphasized by Basow and 
Byrne (1993), who warn that some stu- 
dents should be cautioned “against at- 
tempting some internships prema- 
turely” (p. 52). Similarly, Beard (1997) 
notes that one of the most significant 
findings from his study of interns is 
“that academic preparation leads to 
more and better opportunities on most 
internships” (p. 8). 
Proactivitylaggressiveness. The 
literature indicates that students are 
more likely to have successful intern- 
ships if  they demonstrate initiative 
(Basow & Byrne, 1993; Beard, 1997) and 
are aggressive in making their wants 
and needs known. Basow and Byrne, 
for instance, recommend that students 
be encouraged to be aggressive by vol- 
unteering for assignments and asking 
questions. Similarly, Beard (1997) notes 
that there is an “almost universal as- 
sumption’’ among interns and their su- 
pervisors that interns should demon- 
strate initiative by finding things to do 
and asking questions (p. 10). Beard also 
found that when interns make their 
wants and needs known, their supervi- 
sors generally respond positively. 
(p. 27). 
Positive attitude. The literature 
suggests that students will more likely 
have a successful internship if  they 
have a positive attitude toward it as both 
a learning and occupational experience. 
In his study of interns and their super- 
visors, Beard (1997) found that both 
groups emphasized the importance of 
interns treating almost any task as a 
potential learning experience. Students 
are also expected to realize greater ben- 
efits from an internship if they treat it 
like a real job. Beard found that many 
internship supervisors expect interns to 
come to the worksite ready to work and 
to exhibit the same attitudes as new, 
full-time employees. Similarly 
Bourland-Davis et al. (1997) suggest that 
interns should have accurate expecta- 
tions and set appropriate goals for the 
internship. 
Quality of supervision. Beard 
(1997) found that good supervisors 
manage the relationship with their in- 
terns by providing specific direction 
and examples, some autonomy and in- 
dependence, and positive and construc- 
tive work-related feedback. Similarly, 
Taylor (1992) notes that good supervi- 
sors are supportive, increasing, rather 
than lowering, the intern’s self-esteem. 
Such supervisors “demonstrate high 
work standards and competence, pro- 
vide frequent feedback, develop the in- 
dividual through coaching” (Taylor, p. 
56), evaluate interns, and help interns 
to “understand how the isolated activi- 
ties and encounters fit within the scope 
of an entire . . . program” (Bourland- 
Davis et al., 1997, p. 31). 
Gabris and Mitchell (1992), in 
their survey of public administration in- 
terns, found that effective supervision 
was strongly and significantly corre- 
lated with an overall “intern satisfac- 
tion index.” They conclude that “ . . . 
supervisors who . . . work to develop 
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interesting and challenging assignments Byrne (1993) found that interns receiv- 
for their interns are more likely to find ing payment evaluated their internships 
their interns satisfied with the educa- higher. Moreover, Beard (1997) found 
tional benefits of the experience” (p. 1 that “even token payment appears to 
191). lead to many positive consequences, 
Organizational practices and 1 such as reduced physical and mental 
policies. Related to the effectiveness of j stress for students and a more positive 
an intern’s supervisor I 
policies that organi- 
ture and manage in- 
I 
1 are the practices and l _ _ ~  __ 
zations use to strut- ‘Related to the effectiveness of 
ternships. Structure an intern’s supervisor are the 
includes considering 
the length and appro- 
ships,  establishing 
basic expectations, 
practices and p&cies that 
priate terms of intern- organizations use to structure 
and manage internships.’ 
and conducting 
weekly intern meet- 
ings (Bourland-Davis et al., 1997). 
Managing internships includes: 
(a) providing interns with the physical 
and other resources needed to accom- 
plish assigned work (Beard, 1997). (b) 
providing interns with an experience 
that approximates that of a full-time 
employee (Verner, 1993), (c) providing 
students with the opportunity to work 
on projects from inception to comple- 
tion (Beard) with little “busy work” 
(Campbell & Kovar, 1994; Krasilovsky 
& Lendt, 1996), and (d) providing ap- 
propriate study programs for the site 
(Bourland-Davis et al., 1997). 
Compensation. Research indi- 
cates that interns have more successful 
internships if they are compensated for 
their work. Basow and Byrne (1993) 
contend that compensation should at 
least include academic credit. ACEJMC 
agrees. It developed Standard 7 to guide 
schools in offering internships for credit 
(ACEJMC, 1997). 
However, other researchers con- 
tend that payment is the best compen- 
sation for an intern’s work. Basow and 
outlook toward the value of the intern- 
ship” (p. 18). 
Other writers suggest that mon- 
etary compensation leads to more suc- 
cessful internships for four reasons. 
First, it reminds students that they art? 
entering the “real world“ and should 
treat the internship like a job (Beard, 
1997; Hamilton, 1992). Second, it im- 
plies a commitment on the part of the 
sponsoring organization to make the 
internship meaningful (Hamilton). 
Third, it helps students offset the loss 
of income from other part-time jobs 
(Beard; Berger, 1992). Fourth, it helps 
students justify an internship to par- 
ents, who are often bearing much of the 
financial costs for college and who may 
discourage students from doing unpaid 
internships (Berger). 
Outcomes 
An extensive body of research, 
conducted in a variety of professional 
disciplines, suggests that the success of 
an internship might be appropriately 
evaluated using five constructs. These 
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include: (a) acquisition of technical 
skills, (b) career-related benefits, (c) ca- 
reer focus, (d) acquisition of interper- 
sonal skills, and (e) outcomes of a more 
practical nature. 
Acquisition of technical skills. 
The acquisition of technical, work-re- 
lated skills is almost synonymous with 
the notions of “experiential learning” 
and “internship.” College graduates are 
increasingly competing with the under- 
employed and victims of corporate lay- 
offs, who already possess substantial 
work skills. It is not surprising, then, 
that Beard (1997) found that all his 
study respondents “recognized the im- 
portance of the intern gaining ‘real 
world’ experience from the internship, 
including technical job skills” (p. 6). 
Career benefits. For students, ca- 
reer benefits include: (a) improving 
prospects for obtaining entry-level jobs 
(Horowitz, 1996; Perlmutter &Fletcher, 
1996), (b) obtaining mentors (Basow & 
Byrne, 1993; Verner, 1993), (c) acquir- 
ing a new recognition of the relevance 
of college course work, (d) attending 
regular professional development semi- 
nars and participating in mock inter- 
views (Brightman, 1989; Farinelli & 
Mann, 1994), (e) developing a profes- 
sional attitude, and (f) developing 
prioritization and organization skills 
(Bourland-Davis et al., 1997, p. 31). 
Career focus. Another benefit 
presumed to accrue to students in- 
cludes greater focus on a career path 
(Perlmutter & Fletcher, 1996). Career 
focus includes a recognition of the vo- 
cational abilities students should be 
able to offer future employers, as well 
as those they will need to be successful 
in their careers (Taylor, 1992). Thus, 
career focus is believed to lead to more 
positive beliefs about the intern’s career 
choice and is also believed to be corre- 
lated with future job satisfaction (Tay- 
lor). 
Acquisition of interpersonal 
skills. Some researchers have noted the 
importance of internships in develop- 
ing students’ interpersonal skills 
(Beard, 1997) and adjusting to the cul- 
ture and climate of the professional 
workplace (Campbell & Kovar, 1994). In 
fact, after their internships, many stu- 
dents “report a newfound appreciation 
for the interpersonal and communica- 
tion skills required of the professional 
in the workplace” (Beard, p. 6). 
Practical outcomes. Beard (1997) 
found that, while gaining “real world” 
job experience is an important outcome 
of an internship, tangible evidence of 
this experience is equally important. 
Thus, practical outcomes include ma- 
terials for portfolios and job interviews, 
personal references, and simply being 
able to demonstrate the use of common 
workplace technologies, such as fax ma- 
chines and copiers. 
Research questions 
The overall purpose of this study 
is to explore and assess the nature and 
strength of the relationship between the 
characteristics of interns and intern- 
ships (as predictors) and intern evalua- 
tions of the positive outcomes by which 
they assessed the success of their intern- 
ships (as criterions). Thus, the follow- 
ing research questions were addressed 
in this study: 
Question 1: What proportion of ad- 
vertising and PR students experience an 
internship that has beneficial out- 
comes? 
Question 2: To what extent does a 
relationship exist between the predic- 
tors of a successful internship and posi- 
tive outcomes? 
Question 3: What is the proportion 
of variance in internship outcomes that 
is predictable from knowledge of intern- 
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ship and intern characteristics? 
Question 4: Which of the character- 
istics of internships and interns are 
most highly predictive of successful 
internship outcomes? 
Method 
Data were gathered from a na- 
tional sample of advertising and PR stu- 
dents. It was not possible to construct a 
sampling frame of all advertising and 
PR interns, both for-credit and not-for- 
credit, and to sample randomly from it. 
However, given the goals of this study, 
which are more analytical in nature, a 
purposive sample consisting of students 
who had recently completed intern- 
ships was deemed appropriate. Thus, 
respondents were identified by first 
identifying and contacting academic 
internship supervisors and coordinators 
at the 102 accredited journalism and 
mass communication programs listed in 
the ACEJMC annual publication (1997). 
Twenty-four of the contacted pro- 
grams agreed to administer the survey 
to students who would complete an in- 
ternship during a summer semester, 
gather the completed questionnaires, 
and return them to the study’s investi- 
gators. The participating 24 programs 
produced a total of 193 respondents. 
Sample. In terms of degree area, 
the largest proportion of respondents (n 
= 193) declared themselves PR majors 
(60.6%), followed by advertising 
(25.4%), and “other” (14.4%). Becker 
and Kosicki’s recent survey (1997) of 
journalism and mass communication 
enrollments reveals that, of the total stu- 
dents enrolled in advertising and PR, 
46.1 percent are in PR, 39.7 percent are 
in advertising, and 14.2 percent are in 
combined programs. Thus, advertising 
students are somewhat under-repre- 
sented in the present sample. 
Almost all the respondents re- 
ceived academic credit for their intern- 
ships (95.3%), with 58 percent receiv- 
ing some form of monetary compensa- 
tion. The most common internship site 
was a PR/advertising agency (25.8%), 
followed by “other” (22.8%), and busi- 
ness/industry (18%). Females repre- 
sented a greater proportion of respon- 
dents (82.4%) than the recent survey of 
journalism and mass communication 
undergraduates (Becker & Kosicki, 1997 
= 59.4% female respondents) or a re- 
cent survey of a large midwestern 
university’s JMC graduates (Horowitz, 
1997 = 73% female respondents). Thus, 
females are somewhat overrepresented 
in the sample. 
Similarly, a larger proportion of 
respondents (89.5%) classified them- 
selves as “white” than in Becker and 
Kosicki’s 1997 survey (79.3% white 
graduates). Finally, respondents re- 
ported a mean GPA of 3.28. 
Measures. The survey instrument 
was a self-administered questionnaire, 
consisting of three major sections: (a) 
assessment of predictors, (b) assessment 
of criterions, and (c) demographic and 
other descriptive data. A five-point, 
Likert-type response, ranging from 
“strongly disagree” (1) to “strongly 
agree” (5), was used to construct multi- 
item, composite scales. The instrument 
was pretested among a sample of adver- 
tising and PR interns prior to its use in 
the survey. Some items were revised to 
improve clarity and scale reliability. 
Predictors. Six items were used 
to measure the extent to which interns 
believed they were academically pre- 
pared for their internships (e.g., “My 
college courses gave me the skills I 
needed to perform well on my intern- 
ship”). The extent that interns reported 
being proactive and aggressive during 
their internships (e.g., “I often volun- 
teered for tasks during my internship”) 
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was assessed using four items. 
Four items assessed the positive 
attitudes interns held toward the intern- 
ship as both a learning and work expe- 
rience opportunity (e.g., “I treated my 
internship like a real job”). The quality 
of the intern’s supervision and effective- 
ness of his or her supervisor were as- 
sessed with eight items (e.g., “My su- 
pervisor considered my interests and 
goals and adapted the internship ac- 
cordingly”). 
Organizational practices and poli- 
cies were assessed using six items (e.g., 
“My work was very similar to that of a 
full-time, entry-level employee”). Fi- 
nally, whether a respondent received 
some form of monetary compensation 
was included in  the analysis as a 
dummy variable. 
Outcomes. The extent to which 
students reported that the experience 
led to the acquisition of technical job 
skills was assessed with five items (e.g., 
‘‘I got lots of ‘hands-on’ experience”). 
Four items measured the extent to 
which the internship provided career- 
related benefits (e.g., “I developed a 
mentor relationship with someone dur- 
ing my internship”). 
Four items were used to assess the 
career-focus benefits of the internship 
(e.g., “I now have a better focus on 
where my career is going”). The acqui- 
sition of interpersonal skills was as- 
sessed with three items (e.g., ‘‘14m- 
proved my interpersonal skills when it 
comes to working with others”). Other 
practical outcomes resulting from the 
internship were assessed with five 
items (e.g., “I completed projects I can 
use in my portfolio”). 
The predictor and outcome items 
were subjected to two separate princi- 
pal components factor analyses 
(varimax and oblimin rotations), prior 
to their use in scale construction. Some 
items were deleted from the analysis 
when they failed to discriminate among 
the factors in the solutions. The scales 
were then constructed by categorizing 
the remaining items, summing the item 
scores, and dividing by the number of 
items in each scale. Basic scale charac- 
teristics and reliabilities are reported in 
Table 1. Reliability coefficients for all 
the scales in the study indicate accept- 
able reliability, with Cronbach alphas 
ranging from .60 to .91 (Nunnally, 1978). 
Demographic and other descrip- 
tive items. The final section of the ques- 
tionnaire included declared major, type 
of internship worksite, sex, GPA, race, 
and whether interns received academic 
credit. 
Analysis 
Descriptive statistics were used to 
assess the demographics of the sample 
and to answer Research Question 1: 
What proportion of advertising and PR 
students experience an internship that 
has beneficial outcomes? Canonical cor- 
relation analysis was used to answer 
Research Questions 2 - 4: (2) to assess 
the strength of the relationship between 
the set of predictor variables and the set 
of criterion variables, (3) to determine 
what proportion of variance in success- 
ful internships is accounted for by the 
predictors, and (4) to identify the pre- 
dictors that are most highly predictive 
of a successful internship. 
Canonical correlation analysis, as 
opposed to simple bivariate correlation 
or multiple regression, was used in this 
study because the principal concern is 
with the structural relationships be- 
tween the two sets of data holistically, 
and not in the associations between in- 
dividual variables or the prediction of 
a single criterion variable (Clark, 1975; 
Levine, 1977). 
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Results 
The results indicate that most in- 
terns in the sample completed their in- 
ternships with high evaluations of their 
success. In addition, the results of the 
canonical analysis reveal that (a) the 
sets of predictor and criterion variables 
are highly correlated, (b) that the pre- 
dictor variables account for almost one- 
half the variance in the criterion set, and 
(c) that quality of supervision is the 
most important predictor variable. 
Research Question 1: What pro- 
portion of advertising and PR students 
experience an internship that has ben- 
eficial outcomes? The majority of in- 
terns agreed that their internships were 
successful, based on agreement scores 
of 4.00 and above on a scale of agree- 
ment of 1.00 to 5.00. The largest pro- 
portion (75.2%) agreed that their intern- 
ships helped them to acquire interper- 
sonal skills. The smallest proportion 
(59.8%) agreed that the internship suc- 
cessfully gave them greater career focus. 
Interns agreeing that their internships 
were successful in producing other out- 
comes fell within this 15-point range: 
acquisition of technical skills = 70.1 per- 
cent, career benefits = 69 percent, and 
practical outcomes = 65.3 percent. 
When the results above are com- 
bined with the mean scores on the out- 
comes scales (Table l), it is evident that 
interns evaluated their internships very 
highly. Mean agreement scores on the 
outcomes scales are above 4.00 on ev- 
ery outcome. 
Research Question 2: To what ex- 
tent does a relationship exist between 
the predictors of a successful internship 
and positive outcomes? The canonical 
analysis produced two statistically sig- 
nificant roots. However, Root 2 had a 
Rc of less than .30, the rule-of-thumb 
for meaningful interpretation (Tucker & 
Chase, 1980). In addition, the variance 
of the successful internship outcome 
variables explained by the predictors in 
Root 2 was trivial (.006). Thus, further 
interpretation of the results are confined 
to the findings contained in the first 
root. 
The first root resulting from the 
canonical analysis is shown in Table 2. 
Root 1 indicates that the sets of predic- 
tor and criterion variables are highly 
TABLE 1 
BASIC SCALE AND VARIABLE CHARACTERISTICS: 
MEANS, TANDARD DEVIATIONS, AND SCALE R E L I A B I L ~  ESTIMATES 
Scale 
1. Academic Preparedness 
2. Proactivity/Aggressiveness 
3. Positive Attitude 
4. Quality of Supervision 
5. Organizational Practices/Policies 
6. Acquisition of Technical Skills 
7. Career Benefits 
8. Career Focus 
9. Acquisition of Interpersonal Skills 
10. Practical Outcomes 
M SD n 
3.90 .75 191 
4.18 .63 193 
4.37 .56 192 
3.80 .96 188 
3.77 .83 191 
4.20 .74 193 
4.17 .70 193 
4.07 .71 192 
4.24 .68 193 
4.06 .74 189 
Note: Number of respondents In) varies due to missing responses. 
alpha 
.78 
.64 
.60 
.91 
.81 
.87 
.76 
.82 
.79 
.67 
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and significantly correlated (Rc = .84, 
xz = 233.056, p < ,0001). The interpre- 
tation of canonical variates typically 
involves focusing on the variable load- 
ings with the highest absolute values 
(Tucker &Chase, 1980). Thus, it is clear 
that the Set 1 variate is somewhat domi- 
nated by the quality of supervision vari- 
able, although the organizational prac- 
tices and policies and positive attitude 
variables substantially define the vari- 
ate and are also highly correlated with 
it. Likewise, academic preparedness is 
substantially correlated with the vari- 
ate. 
Interestingly, interns’ proactivity/ 
aggressiveness and whether or not they 
received compensation for their intern- 
ships are not correlated as highly with 
the predictor variate. However, the mag- 
nitudes of their loadings do indicate 
they are moderately correlated with the 
predictor variate and do contribute to 
its construction. 
Set 2 loadings are dominated by 
practical outcomes and the acquisition 
of technical skills, although the very 
high loadings for all the variables de- 
fine a variate that uniformly captures 
the concept of a “successful intern- 
ship.” 
The loadings of the variables in 
both sets, as well as the consistent di- 
rections of the coefficient signs, make 
interpretation of the variates and their 
relationships straightforward. Interns 
who rate high the quality of internship 
supervision, organizational practices, 
and policies, and positive attitude, and 
who rate themselves moderately high 
on academic preparedness -tend also 
to rate the quality of their internships 
higher on every dimension. 
Research Question 3: What is the 
proportion of variance in internship 
outcomes that is predictable from 
knowledge of internship and intern 
characteristics? The redundancy of Set 
TABLE 2 
CANONICAL STRUCTURE ( OOT 1): 
INTERNSHIP PREDICTORS AND CRITERIONS 
Scales 
Predictor Scales 
1. Academic Preparedness 
2. Proactivity/Aggressiveness 
3. Positive Attitude 
4. Quality of Supervision 
5. Organizational Practices 
6. Compensation 
Loadings Canonical Variate 
Standardized Coefficients 
-.502 
-.387 
-.753 
-.895 
-.784 
-.301 
Criterion Scales 
1. Acquisition of Technical Skills -.905 
2. Career Benefits -.879 
3. Career Focus -.756 
4. Acquisition of Interpersonal Skills -.662 
5. Practical Outcomes -.911 
Rc = .84, R 1 =  .70, x2 = 233.056, df = 30, p < .0001. Redundancy: 
Set 2 given Set 1 = 48 percent. 
-. 175 
-.086 
-.299 
-.571 
-.131 
-.133 
-.370 
-.318 
.016 
-.031 
-.415 
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2 (outcomes) given Set 1 (predictors) is 
.48. In sum, approximately one-half of 
the success of an internship, as mea- 
sured in this study, is predictable from 
a knowledge of the variables in the pre- 
dictor set. 
Research Question 4: Which of 
the characteristics of internships and in- 
terns are most highly predictive of suc- 
cessful internship outcomes? It is clear 
that quality of supervision is the most 
important single predictor variable of 
the general “good internship” variate 
described by the variables in the crite- 
rion set. However, it is also clear that 
all the predictor variables are predic- 
tive of an intern’s overall evaluation of 
successful outcomes resulting from his 
or her internship. The importance of the 
predictors, after quality of supervision 
(based on the magnitudes of their load- 
ings), are organizational practices/poli- 
cies, positive attitude, academic pre- 
paredness, proactivitylaggressiveness, 
and compensation, in that order. 
Discussion 
Given the importance of an in- 
ternship to the future career of an ad- 
vertising or PR student, it is encourag- 
ing to discover that such a large pro- 
portion of students had what they be- 
lieve to be a successful internship. This 
is consistent with other research on 
journalism and mass communication 
interns, such as Horowitz’s study 
(1997), which found that the mean sat- 
isfaction score, on a 1-to-10 scale, with 
10 rated as “excellent,” was 8.45. Con- 
versely, the frequency of unsuccessful 
internships that led Perlmutter and 
Fletcher (1996) to ask “Why do so many 
fail? Why do horror stories abound?” (p. 
s), may not, fortunately, be all that fre- 
quent. 
The high ratings of internship 
success reported by the respondents to 
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this survey suggest that granting aca- 
demic credit for internships is appro- 
priate. Furthermore, since the sample 
consists of students enrolled in  
ACEJMC-accredited programs, which 
are presumably following ACEJMC in- 
ternship guidelines, the results suggest 
that these guidelines may be contribut- 
ing substantially to successful intern- 
ships. 
It is important to note, however, 
that a far smaller proportion of students 
agreed that their internships led to an 
increase in career focus. At first, this 
result might suggest a need for improve- 
ment. However, it is also important to 
remember that many students use in- 
ternships to test different career possi- 
bilities, and may, in fact, reject some 
career paths based on the outcomes of 
these internships. Thus, such intern- 
ships may not necessarily seem to lead 
to improvements in career focus, yet 
they are beneficial in testing different 
career possibilities. 
The results of this study represent 
substantial progress in the effort to un- 
derstand specifically what needs to hap- 
pen during an internship in order for it 
to lead to successful outcomes. Al- 
though the literature had suggested the 
predictors of a successful internship, 
this study confirms their importance. 
Furthermore, the results empirically 
confirm how much of a successful in- 
ternship can be predicted from a knowl- 
edge of these predictors. 
De Mott (1972), Basow and Byrne 
(1993) note that “Most media managers 
and executives try to make such intern- 
ships meaningful learning experiences 
for the students involved. . .” (p. 48). 
The moderately high evaluations of 
both supervisor effectiveness and orga- 
nizational practices and policies found 
in this study support this conclusion. 
However, because the quality of super- 
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vision and organizational practices and 
policies regarding internships proved 
to be the best predictors of a successful 
internship, this study indicates that 
journalism and mass communication 
programs should concentrate more on 
training internship supervisors and 
sum, many of the results of 
programs consider students' attitudes 
when deciding if they are ready for an 
internship, and even fewer require that 
students intern with only approved 
worksites and supervisors. In this re- 
spect, it is important to note that the 
respondents to this survey rated qual- 
ity of supervision 
and organiza- 
tional practices 
and policies 
this study indicate that successful flzt; " ~ ~ ~ ~ ;  " 
internships depend most on 
predictors to which journalism 
were lower than 
those of the other 
variables respon- 
and mass communication dents used to de- scribe them- 
programs appear to give the 
least time and attention.' 
selves and their 
internships. 
The results 
helping students select quality 
worksites. 
It is also important to note the 
very high correlation between the posi- 
tive attitude variable and successful 
internships. This result strongly sug- 
gests that students should be encour- 
aged to treat their internships like real 
jobs. They need to dress appropriately, 
be on time, and be at the worksite when 
they are scheduled to be there. 
In sum, many of the results of this 
study indicate that successful intern- 
ships depend most on predictors to 
which journalism and mass communi- 
cation programs appear to give the least 
time and attention. Most programs re- 
quire that interns have a certain num- 
ber of completed credits with an accept- 
able grade point average. Yet, such aca- 
demic preparedness proved consider- 
ably less important than other predic- 
tors for which most programs are not 
presently controlling. For instance, few 
suggest that 
implementing re- 
quirements regarding the selection of 
worksites and supervisors, and encour- 
aging students to treat their internships 
like real jobs, will improve internships 
more than requirements regarding the 
other predictor variables. As examples, 
supervisors should be encouraged to 
provide specific direction, examples, 
and positive, constructive feedback. In 
deciding whether to approve a worksite, 
journalism and mass communication 
programs should consider whether the 
organization is implementing appropri- 
ate practices and policies regarding in- 
terns. At the least, organizations should 
manage their internships so they pro- 
vide students with an experience that 
approximates that of a full-time em- 
ployee. 
However, it is important to note 
that proactivitylaggressiveness and 
compensation are moderately corre- 
lated with successful internship out- 
comes. These results suggest students 
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should continue to be encouraged to 
volunteer for assignments, ask ques- 
tions, and to be aggressive about mak- 
ing their wants and needs known. 
Finally, journalism and mass 
communication programs should en- 
courage organizations wanting interns 
to pay them. Beard (1997) contends that 
the payment doesn’t have to be much. 
Just paying students’ tuition for the in- 
ternship credit can have a positive in- 
fluence on interns’ perceptions of their 
internships. However, the fact that mon- 
etary compensation is only moderately 
associated with successful internships 
is probably a result of interns’ willing- 
ness to accept unpaid internships as 
“part of paying their dues.” 
Study limitations 
One limitation of the present 
study is the generalizability of its re- 
sults. The study should be replicated 
with a random sample including other 
journalism and mass communication 
fields as well as programs that are not 
accredited by ACEJMC. 
A second limitation is the study’s 
response rate at the program level. Tele- 
phone conversations with some 
nonresponding programs suggested that 
many could not participate because 
they had no one responsible for moni- 
toring internships in what a few called 
a “formal” sense. 
A third limitation is the study’s 
reliance on a self-administered survey 
questionnaire, which can be susceptible 
to various sources of error. 
Fourth, there is clearly room for 
improvement in the psychometric prop- 
erties of some of the predictor and out- 
comes scales developed for this study. 
Finally, it is important to note that 
canonical correlation, as a mathemati- 
cal maximization technique, can pro- 
duce inflated results. Similarly, Tucker 
and Chase (1980) note that “canonical 
structures may be highly unstable from 
sample to sample. . .” (p. 223). Thus, 
the validity and reliability of the present 
results should be assessed with a repli- 
cation, repeating the study on a com- 
parable sample. 0 
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